Daily classroom teaching is still inefficient although a lot of time and money has been spent on it; one of the main reasons being that some vital aspects of teaching, like nonverbal communication are either neglected or not understood by the teachers. This descriptive study investigated the teachers' use of nonverbal communication in the classroom and how it enhances teacher effectiveness as an instructor and as a disciplinarian. The research combined observation and interview data collection methods. It was established that, although teachers have relatively limited knowledge on nonverbal communication, they use quiet a number of them with positive impact on pupils' learning.
Main Text

Introduction
Teaching is an old profession which is heavily based on social competence and prospective teachers have been trained for decades in the field so that they can effectively teach pupils in the classroom. A lot of teaching assisting technology is also employed in the classroom. However, in Zimbabwe (Solusi High School inclusive) pass rate is still low, for instance, according to Zimbabwe Students Solidarity Trust, for the 172 698 pupils who sat for "O" Level examinations in 2012, only 31 767 passed with at least five subjects which is the "O" Level pass-cut-line.
One of the tools which might seem to be ordinary but can be of great importance for teaching instruction and classroom management is nonverbal communication.
Fie, fie upon her! There is language in her eyes, her cheek, her lip. Nay her foot speaks….
Ulysses in Shakespeare's Troilus and Cressida
Shakespeare clearly indicates that messages can be derived from parts of the body movement and behavior.
Nonverbal communication has been defined by Gamble and Gamble (2002) as any communication we communicate without using words. Nonverbal communication, due to the popularity it is gaining especially in the education circles, has spawned a vocabulary of its own which includes proxemics, chronemics, among other terms (Portch 1982) . It constitutes most of the communication that takes place between the teacher and the pupils in the classroom. Mehrabian (Undated) from his experiments established that 93 percent of communication among his sample was nonverbal. This means that teaching necessitates, on the part of the teacher, the ability to accurately encode and decode elements of nonverbal communication.
Statement of the Problem
Although it has been proved by research that most of the communication in the classroom is nonverbal, its value is still underestimated. Some teachers either lack the skill of interpreting the nonverbal cues or they do not value them. As a result, classroom teaching is still inefficient and pass rate, at both "A" and "O" levels, is still low.
This research is therefore geared at answering the following questions:
Which nonverbal cues do the teachers use in the classroom? What is the relationship between teacher-pupil interaction, classroom management and lesson delivery?
What are the profiles of teachers in terms of age, gender, professional qualifications and teaching experience and what impact does it have in the use of nonverbal communication?
Purpose of the Study
The study investigated the teachers' use of nonverbal communication in the classroom and how it enhances teacher effectiveness as an instructor and as a disciplinarian.
Materials for Data Collection
Audio-visual tape recorders, check lists and interview schedules were used. Okon (2011) propounds that the videotaped material captures an unbiased evidence of teacher behaviour and teaching situation.
Subjects of the Study
All academic ZJC teachers at Solusi High School, Matabeleland South in Zimbabwe were used for this study.
Research Procedure and Methodology
The researcher obtained written research permission from the following authorities before the research could be embarked on: Solusi University Faculty of Education and Solusi High School Headmaster.
The researcher combined the observation and interviews as tools for data collection. As a nonparticipative observer, the researcher used the ZJC Solusi High School academic subject teachers to find out how teachers use nonverbal cues in their classrooms. She invited audio-video shooting specialists who brought and installed audiovisual tape recorder equipment at strategic positions soon before the lessons began. Each teacher was shot twice on different occasions. The obtained videos were used by the researcher and experts from the Solusi University English and communication Department to fill in the prepared checklist for teachers' nonverbal cues. SPSS was used to analyze data from the check list. Regression was computed in order to find the relationship between teacher-pupil interaction, lesson delivery and classroom management.
An inventory of the information gathered from the observations was strengthened by structured interviews which were conducted to the teachers in question after the last day of observation. The obtained data was synthesized into a coherent description.
Results and Discussion
1.
It was established that teachers used quite a number of nonverbal cues in the classroom with positive impact on pupils' learning and discipline.
Chronemics (the use of time) was respected by the teachers in accordance to suggestion by Payne (2001) that the way teachers perceive time, structure it and react to it helps set the stage for classroom communication.
Teachers were also conscious of proxemics (working environment and space) in line with finding by Papa (2008) . On the same note, one interviewee exclaimed, "A neat environment facilitates learning".
However, the absence of haptics (touch) during the teaching-learning process can prove that the Zimbabwean culture, just like the Asian culture (Hybels & Weaver 1997), has a negative attitude toward the touch.
Professional dressing was valued by teachers since dress is associated with a person's character, dedication, mood and behavior (Manombe, 2009) . Teachers also agreed that is important for pupils to be dressed for the occasion, "The smart ones (pupils) seem to be serious with everything including school activities, thus they are likeable", one interviewee echoed.
Oculesics (facial and eyes expressions) and kinesics (body movement) have pivotal roles to play in both lesson delivery and classroom management. Neil (1989) has similar findings in his research.
Appropriate use of chalkboard enhances learning. On the part of the pupils' handwriting, two of the interviewed teachers said that it has nothing to do with pupils' performance while the other three concurred that it impacts pupils' performance.
Paralanguage (nonverbal communication that is associated with a person's use of voice) was mainly depended on. The following table shows the teachers' use of voice for effective lesson delivery.
On the table, it can be seen that in almost all the occasions, teachers used their voices to advantage as shown by a fairly high mean of 3.4 to 4.6. Has vocal pauses ("ums", "uhs" etc)that disturbs fluency 0 3 3 0.6 1.342
2.
It was also discovered that classroom management was directly related to lesson delivery.
The relationship between classroom management and lesson delivery, as exposed by regression analysis on This shows that the more the classroom is managed, the more effective is the lesson delivery. This finding i agrees with that of Sidney (2005) who remarked that there is no learning in a class where pupils misbehave.
A correlation analysis on teacher-pupil interaction, classroom management and lesson delivery was done and the results are shown on the table below. The computed correlation analysis showed that there was neither relationship between teacher-pupil interaction and classroom management (.050) nor between teacher-pupil interaction and lesson delivery (-.384) as indicated in table above. This means that teacher-pupil interaction does not necessarily enhance both lesson delivery and classroom discipline.
However, it can be argued that teacher-pupil interaction was nonverbally motivated as shown below. Teacher Five has the highest teacher-pupil interaction mean with a mean of 5.00 while the other teachers were also doing fairly well with mean ranging from 3.24 to 4.32.
3. It was gathered that teachers' nonverbal competency is affected by age in agreement to Knapp and Hall (2004) who argue that nonverbal signs and signals develops from childhood till the age of 30 and seems to decrease later on in life; but in contrast to Bov'ee and Thill (1997) who assert that age has no effect on nonverbal communication.
4.
The study exposed that professional qualifications affects teachers' nonverbal competency in line with Knapp and Hall (2002) who say that the understanding of socially agreed meaning for nonverbal signs is key for effective professional communication and requires proper training. Okon (2011:1) in his study also recommends, "Teachers should learn to use nonverbal communication in order to improve the quality of classroom teaching." 5. Many years of teaching proved not to result in nonverbal competence just as Knapp and Hall (2002) discover that experience (which they termed on the job training) on its own, without proper training, is insufficient for the teachers. However, in contrast to the findings, f Neil (undated) proposed that experienced teachers use nonverbal tactics in a sophisticated way based on their previous teaching knowledge.
6.
What proved not to affect nonverbal knowledge and animation is sex. This finding is similar to that of Klinzing and Aloisio (2004) where no significant differences, on different sexes, were found between university students and school principals in Germany. The finding, however, negates that of Hall (1998) and Knapp and Hall (2002, 97) which revealed that women are more effective decoders and encoders than men.
Implications
Nonverbal cues are powerful tools for both lesson delivery and for class management; hence they should be skilfully used to enhance classroom teaching.
Recommendations
Finally, based on the findings of the study, it can be recommended that further research on nonverbal communication should be done in Zimbabwe at all levels of education with the hope that, when such information can be available, it can lead to teacher improvement. This is of paramount importance because, currently, very little research in this field has been done.
